
Traditional Lifeways Curriculum:  MOOSE HUNTING 
 

Upper Kuskokwim Region of Interior Alaska, K-12 
 

 

 
Ch′iyedra tish ko′ ghiyoł. 

Mida′ nich′ i nichoh. Idiyats′ nichoh k′int′a. 
 

Bull moose walking on a hill.  
It has big horns. It looks like a big bull moose. 

 
 
 
 
 
 
 
 
 
 

A Culturally based Curriculum created by  
Telida Traditional Council’s 

Indian General Assistance Program  
Environmental Protection Agency 

 
 

 
 

Upper Kuskokwim Athabascan language translations by Steven Nikolai Sr. 
 
 

Curriculum and additional Teacher Resources available at www.ukpreservation.com  



 ii

 
 
 
 
 
 
 
 
 
 

TRADITIONAL LIFEWAYS CURRICULUM FOR GRADES K-12 
A UNIT STUDY APPROACH 

 
 

Also in the series: 
FISHING 

TRAPPING 
GATHERING 

BIRD HUNTING 
MOOSE HUNTING 

ENVIRONMENTAL HEALTH FOR RURAL COMMUNITIES 
SOLID WASTE MANAGEMENT FOR RURAL COMMUNITIES 

 
Coming soon….WATER QUALITY and CLIMATE CHANGE 

 
 

A Culturally-Based Curriculum created by  
Telida Traditional Council’s 

Indian General Assistance Program  
Environmental Protection Agency 

 
 

 
 

Traditional language translations (Dinak’i) by Steven Nikolai Sr. 
 
 
 

Curriculum and Teaching Resources available at www.ukpreservation.com  
 
 
 
 
 
 



 iii

 

 

 

 

These education lessons are dedicated to the next generation to help 
protect our traditional way of life. 

 

 

Dina′ena tsaye ghinet tu hidinełghwts′                                            
jija huniya deno.  

People are boiling water for tea                                                                            
while they are picking berries. 
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Foreword 

 
Alan Dick, Alaska Native Clipart 

Telida Village has developed a series of subsistence education lessons that will keep the 
tribal members healthy and the environment clean for the future generations, fulfilling the 
Indian General Assistance Program’s objective to reduce the risk to human health and the 
environment. 

The “Moose Hunting in the Upper Kuskokwim, Interior Alaska” unit is composed of five 
education lessons: with a total of 28 activities. The lessons focus on Historical Moose 
Hunting in the Upper Kuskokwim, Tools for Hunting Moose, When and How to Hunt 
Moose, Uses of a Moose and the Importance of Moose. Education activities include the 
Elders sharing on the moose, preparing for the moose hunt, reading moose tracks and 
calling moose, going hunting and an experienced hunter’s and Elder’s luncheon.                                              

The education lessons meet the Alaska State Content Standards and Alaska Standards for 
Culturally Responsive Schools. The activities in the lessons are based on “Translating 
Standards to Practice: A Teacher's Guide to Use and Assessment of the Alaska Science 
Standards” developed by the Alaska Rural Systemic Initiative and on the Alaska Native 
Interior Educator’s Association’s K-12 Student’s and Teacher’s Resources books. The 
project was funded by a grant from the Environmental Protection Agency Indian General 
Assistance Program. 

  



 vii

Curriculum Development Team 
 

Charlene Dubay (Team Leader, Contributor) is the IGAP 
Environmental Director for Telida Traditional Council overseeing 
the development of the culturally-based Traditional Lifeways 
curriculum. Ms. Dubay has a Master’s Degree in Cross-Cultural 
Studies from the University of Alaska Fairbanks and a Bachelor’s 
of Science Degree in Wildlife Biology from the University of 
Massachusetts Amherst.  Charlene has been integrating subsistence 
and language issues into preservation and outreach programs for 
over 20 years. She can be reached at charlenedubay@hotmail.com. 

 

Steven Nikolai Sr. (Native Cultural Specialist) was born and raised 
in the Upper Kuskokwim region and is a First Speaker of Upper 
Kuskokwim Athabascan (UKA).  Mr. Nikolai has taught bilingual 
classes at the Nikolai School in the Iditarod Area School District 
and is an experienced subsistence hunter, trapper and 
fisherman.  Steven Sr. also worked with the Alaska Native 
Language Center.  Steven Nikolai Sr. was Chief of the Telida Tribal 
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U.K. region.  Steven provided UKA translations in the Series. 
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Northern Studies and a Bachelors Degree in History from the 
University of Alaska Fairbanks. She currently consults curriculum 
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writing. Susan has lived in Alaska for 22 years. She can be reached at 
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1st Chief Steven Nikolai Sr. with his son Tim 
help keep the environment clean for future generations. 
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Introduction to Traditional Lifeways Curriculum Series 
 

 
Alan Dick, Alaska Native Clipart  

 
The wisdom of any culture lies not in the monuments constructed or the books written 
but rather within the skills it gives to its children for their continued survival. 
 
When a community teaches co-operation, sharing and respect for the natural world it 
insures that the earth will continue to provide the necessities to nurture both the body and 
spirit of its people.  From their earliest years the children of the Upper Kuskokwim 
Region are taught respect for land, water and the creatures of the earth. 
 
Young children are encouraged to watch what others are doing. In this way they are 
learning what to do for themselves. They are being taught to be self-sufficient and when 
necessary to improvise with what is at hand. This ability to make independent decisions 
may someday be necessary for their own survival or that of another person. 
 
Within the Upper Kuskokwim Region subsistence is necessary for day-to-day living. 
Hunting, trapping, fishing, gathering and gardening are crucial activities for the majority 
of the native population. Understanding rural issues such as sanitation, healthy drinking 
water and responsible solid management are necessary for the health of the environment 
and the individual. 
 
The curriculum provided is not intended to replace the training of the elders but rather to 
provide a method which supports this training. 
 
Pattern of Life 
Collins, Ray. (Revised 2004) Dichinanek’hwt’ana, A History of the People of the Upper Kuskokwim Who 
Live in Nikolai and Telida, Alaska National History and Culture U.S. Department of the Interior Website. 
 
“The people of the Upper Kuskokwim area developed a pattern of life that was 
determined to a large extent by their environment. There were no permanent, year-round 
villages in the past. People had to move seasonally to harvest food and would winter in 
different locations to keep from depleting the resources such as food, fur, and firewood in 
any given place. As with other Athabaskans who reside near the head of a river system 
surrounded by mountains, they share a number of environmental constraints. 



 x

The climate is that of the Alaskan Interior with cold winters and relatively warm 
summers. The boreal forest provides a number of micro-environments. Black 
spruce and moss lie over areas of frozen ground that requires a hot fire to clear and thaw, 
thus allowing willow and birch to move in. The thawed ground along the rivers is 
covered with stands of white spruce and birch on the higher cut bank side of the river, 
with thick stands of willow and alder on the sandbars. Cottonwood are found along the 
river and aspen on the higher ground. Cross-country travel is difficult in much of the 
lowland area because of numerous swamps and boggy areas drained by small streams 
that flow into the major rivers. The rivers are the main highways for travel both in 
summer and winter. 

Food resources vary in type, quantity and habitat. Three species of salmon ascend the 
Kuskokwim streams: Chinook (King), Chum (Dog), and Coho (Silver). Whereas 
hundreds of thousands, and even millions, of salmon enter the Kuskokwim River, but by 
the time they reach the headwaters only a few thousand or even a few hundred are left to 
spawn in any given stream.  

Until the late 1800's and early 1900's moose were absent in most of the area. The large 
animals most harvested were Dall sheep, caribou, Black bear and Grizzly bear. Dall 
sheep habitat is limited to the Alaska Range. Caribou also spend much of the year in the 
mountains, moving down to the lowlands primarily during the winter.  Today, moose is 
widely hunted. 

Small game species such as rabbits, grouse and ptarmigan are widely dispersed but their 
populations are cyclic and in some years they are very scarce. 

Ducks and geese pass through the area by the thousands in the spring when the 
headwaters of the rivers first open, but most move on to nest elsewhere. During the fall 
migration, when there is plenty of open water, most fly over the area without stopping 
except for a brief rest. 

Yearly Cycle of Subsistence Activities 

"A yearly cycle in one of these territories might begin with relocating to a fishing site in 
the late spring to take advantage of the fish runs that began moving upriver at breakup. 

The original method for catching these fish was by constructing a fence and wire in a 
shallow side stream that was utilized for spawning. They were more difficult to catch in 
the main Kuskokwim River until the fishwheel was introduced in the 1900’s, and large 
twine and nylon fish nets became available. 

Nikolai and Telida were suitable sites for winter villages. Other sites that were used at 
times included East Fork, Big River and Vinasale. During the winter some families 
dispersed to trapline cabins. As trade goods and industry such as mining became more 
available at McGrath, Takotna and Medfra, trapping began to play a bigger role in the 
yearly cycle. 
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Alaska State Education Standards 

 
The following standards are excerpts from the Alaska Cultural and State Content 

Standards. 

 
Cultural Standards 
 
A. Culturally-knowledgeable students are well grounded in the cultural heritage 

and traditions of their community. 
 
Students who meet this cultural standard are able to: 
 
1. assume responsibility for their role in relation to the wellbeing of the cultural 

community and their life-long obligations as a community member; 
2. recount their own genealogy and family history; 
3. acquire and pass on the traditions of their community through oral and written 

history; 
4. practice their traditional responsibilities to the surrounding environment; 
5. reflect through their own actions the critical role that the local heritage language 

plays in fostering a sense of who they are and how they understand the world 
around them; 

6. live a life in accordance with the cultural values and traditions of the local 
community and integrate them into their everyday behavior. 

 
B.  Culturally knowledgeable students are able to build on the knowledge and skills 

of the local cultural community as a foundation from which to achieve personal 
and academic success throughout life. 

 
Students who meet this cultural standard are able to: 

 
1. acquire insights from other cultures without diminishing the integrity of their 

own.  
2. make effective use of the knowledge, skills and ways of knowing from 
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their own cultural traditions to learn about the larger world in which they live. 
3. make appropriate choices regarding the long-term consequences of their actions. 
4. identify appropriate forms of technology and anticipate the consequences of their 

use for improving the quality of life in the community. 
 
C.  Culturally knowledgeable students are able to actively participate in various 

cultural environments. 
 
Students who meet this cultural standard are able to: 

 
1. perform subsistence activities in ways that are appropriate to local cultural 

traditions; 
2. make constructive contributions to the governance of their community and the 

well-being of their family; 
3. attain a healthy lifestyle through which they are able to maintain their own social, 

emotional, physical, intellectual and spiritual well-being; 
4. enter into and function effectively in a variety of cultural settings. 

 
D.  Culturally knowledgeable students are able to engage effectively in learning 

activities that are based on traditional ways of knowing and learning. 
 

Students who meet this cultural standard are able to: 
 

1. acquire in-depth cultural knowledge through active participation and 
meaningful interaction with Elders. 

2. participate in and make constructive contributions to the learning activities 
associated with a traditional camp environment. 

3. interact with Elders in a loving and respectful way that demonstrates an 
appreciation of their role as culture-bearers and educators in their community. 

4. gather oral and written history information from the local community and 
provide an appropriate interpretation of its cultural meaning and significance. 

5. identify and utilize appropriate sources of cultural knowledge to find solutions 
to everyday problems. 

6. engage in a realistic self-assessment to identify strengths and needs and make 
appropriate decisions to enhance life skills. 
 

E.  Culturally-knowledgeable students demonstrate an awareness and 
appreciation of the relationships and processes of interaction of all elements in 
the world around them. 

 
Students who meet this cultural standard are able to: 

 
1. recognize and build upon the inter-relationships that exist among the spiritual, 

natural and human realms in the world around them, as reflected in their own 
cultural traditions and beliefs as well as those of others; 

2. understand the ecology and geography of the bioregion they inhabit; 
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Alaska State Content Standards (Alaska State Standards

 ) 

 
English/Language Arts  
 
B.  A student should be a competent and thoughtful reader, listener, and viewer of 

literature, technical materials, and a variety of other information. 
 

A student who meets the content standard should: 
 

1. comprehend meaning from written text and oral and visual information by 
applying a variety of reading, listening and viewing strategies; these strategies 
include phonic, context, and vocabulary cues in reading, critical viewing, and 
active listening; 

 
2. reflect on, analyze, and evaluate a variety of oral, written, and visual information 

and experiences, including discussions, lectures, art, movies, television, 
television, technical materials, and literature; and 

 
3. relate what the student views, reads, and hears to practical purposes in the 

student’s own life, to the world outside, and to other texts and experiences.  
 
C.  A student should be able to identify and select from multiple strategies in order 

to complete projects independently and cooperatively. 
 

A student who meets the content standard should: 
 

1. make choices about a project after examining a range of possibilities; 
 

2. organize a project by 
a) understanding directions; 
b) making and keeping deadlines; and 
c) seeking, selecting, and using relevant resources; 

 
3. select and use appropriate decision-making processes; 

 
4. set high standards for project quality; and 
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5. when working on a collaborative project, 

a) take responsibility for individual contributions to the project; 
b) share ideas and workloads; 
c) incorporate individual talents and perspectives; 
d) work effectively with others as an active participant and as a responsive 

audience; and 
e) evaluate the processes and work of self and others. 

 
D.  A student should be able to think logically and reflectively in order to present 

and explain positions based on relevant and reliable information. 
 

A student who meets the content standard should: 
 

1. develop a position by 
a) reflecting on personal experiences; prior knowledge, and new information; 
b) formulating and refining questions; 
c) identifying a variety of pertinent sources of information; 
d) analyzing and synthesizing information; and 
e) determining an author’s purposes; 

 
2. evaluate the validity, objectivity, reliability, and quality of information read, 

heard, and seen; 
 

3. give credit and cite references as appropriate; and 
 

4. explain and defend a position orally, in writing, and with visual aids as 
appropriate. 

 
E.  A student should understand and respect the perspectives of others in order to    

communicate effectively. 
 

A student who meets the content standard should: 
 

1. use information, both oral and written, and literature of many types and cultures 
to understand self and others;      
 

2. evaluate content from the speaker’s or author’s perspective; 
 
Mathematics  
 
A. A student should understand mathematical facts, concepts, principles, and 

theories. 
 

A student who meets the content standard should: 
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1. select and use appropriate systems, units, and tools of measurement, including 
estimation; 

 
2. collect, organize, analyze, interpret, represent, and formulate questions about data 

and make reasonable and useful predictions about the certainty, uncertainty, or 
impossibility of an event. (Venn diagrams) 

 
B. A student should understand and be able to select and use a variety of problem-

solving strategies. 
 

A student who meets the content standard should: 
 

1. use computational methods and appropriate technology as problem-solving 
tools; 

 
 3.   formulate mathematical problems that arise from everyday situations; 
 
 4.   develop and apply strategies to solve a variety of problems. 
 
C. A student should understand and be able to form and use appropriate methods 

to define and explain mathematical relationships. 
 

A student who meets the content standard should: 
 
 1.   express and represent mathematical ideas using oral and written presentations,  

       physical materials, pictures, graphs, charts, and algebraic expressions. 
 
D. A student should be able to apply mathematical concepts and processes to 

situations within and outside of school. 
 

A student who meets the content standard should: 
 
 2.   use mathematics in daily life; and  
 

2. use mathematics in other curriculum areas. 
 
Science  
 
A.   A student should understand scientific facts, concepts, principles, and theories. 
 

 A student who meets the content standard should: 
 
14. understand  

a. the interdependence between living things and their environments; 
(Interdependence). 
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b. that the living environment consists of individuals, populations, and 
communities; (Interdependence). 
 
c. that a small change in a portion of an environment may affect the entire 
environment (Interdependence). 

 
15. use science to understand and describe the local environment (Local 
Knowledge). 

 
C.  A student should understand the nature and history of science. 
 

A student who meets the content standard should: 

c. understand that society, culture, history, and environment affect 
the development of scientific knowledge. 

A student should be able to apply scientific knowledge and skills to make 
reasoned decisions about the use of science and scientific innovations.  

 A student who meets the content standard should: 

1. apply scientific knowledge and skills to understand issues and everyday 
events. 

3. recommend solutions to everyday problems by applying scientific 
knowledge and skills. 

Geography  

D. A student should be able to make and use maps, globes, and graphs to 
gather, analyze, and report spatial (geographic) information. 

A student who meets the content standard should: 

1.   use maps and globes to locate places and regions. 

E. A student should be able to utilize, analyze, and explain information 
about the human and physical features of places and regions. 

A student who meets the content standard should: 

1. know that places have distinctive geographic characteristics; 
2. analyze how places are formed, identified, named, and characterized; 
3. relate how people create similarities and differences among places; 
4. discuss how and why groups and individuals identify with places; 
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5. describe and demonstrate how places and regions serve as cultural 
symbols, such as the Statue of Liberty; 

6. make informed decisions about where to live, work, travel, and seek 
opportunities; 

7. understand that a region is a distinct area defined by one or more 
cultural or physical features; and  

8. compare, contrast, and predict how places and regions change with 
time. 

D. A student should understand and be able to interpret spatial (geographic) 
characteristics of human systems, including migration, movement, 
interactions of cultures, economic activities, settlement patterns, and 
political units in the state, nation, and world. 

A student who meets the content standard should: 

1. know the need for people to exchange goods, services, and ideas creates 
population centers, cultural interaction, and transportation and 
communication links; 

3. interpret population characteristics and distributions; 
4. analyze how changes in technology, transportation, and communication 

impact social, cultural, economic, and political activity; and  
5. analyze how conflict and cooperation shape social, economic, and political 

use of space. 

E. A student should understand and able to evaluate how humans and 
physical environments interact. 

A student who meets the content standard should: 

1. understand how resources have been developed and used; 
2. recognize and assess local, regional, and global patterns of resource use; 
3. understand the varying capacities of physical systems, such as watersheds, 

to support human activity;        
4. determine the influence of human perceptions on resource utilization and 

the environment; 
5. analyze the consequences of human modification of the environment and 

evaluate the changing landscape; and 
6. evaluate the impact of physical hazards on human systems. 

F. A student should be able to use geography to understand the world by 
interpreting the past, knowing the present, and preparing for the future. 

A student who meets the content standard should: 
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1. analyze and evaluate the impact of physical and human geographical 
factors on major historical events; 

2. compare, contrast, and predict how places and regions change with time; 
3. analyze resource management practices to assess their impact on future 

environmental quality; 
4. interpret demographic trends to project future changes and impacts on 

human environmental systems. 

History  

A. A student should understand that history is a record of human 
experiences that links the past to the present and the future. 

A student who meets the content standard should: 

1.  understand chronological frameworks for organizing historical thought 
and place significant ideas, institutions, people, and events within time 
sequences; 

2. know that the interpretation of history may change as new evidence is 
discovered; 

3. recognize different theories of history, detect the weakness of broad 
generalization, and evaluate the debates of historians; 

4. understand that history relies on the interpretation of evidence; 
5. understand that history is a narrative told in many voices and expresses 

various perspectives of historical experience; 
6. know that cultural elements, including language, literature, the arts, 

customs, and belief systems, reflect the ideas and  attitudes of a specific 
time and know how the cultural elements influence human interaction; 

7. understand that history is dynamic and composed of key turning points; 
8. know that history is a bridge to understanding groups of people and an 

individual’s relationship to society; and 
9. understand that history is a fundamental connection that unifies all fields 

of human understanding and endeavor. 

B. A student should understand historical themes through factual 
knowledge of time, places, ideas, institutions, cultures, people, and 
events. 

A student who meets the content standard should: 

1. comprehend the forces of change and continuity that shape human 
history through the following persistent organizing themes: 

a. the development of culture, the emergence of civilizations, and the 
accomplishments and mistakes of social organizations; 
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b. human communities and their relationships with climate, subsistence 
base, resources, geography, and technology. 

D.  A student should be able to integrate historical knowledge with historical 
skill to effectively participate as a citizen and as a lifelong learner. 

A student who meets the content standard should: 

1. understand that the student is important in history; 
2. solve problems by using history to identify issues and problems, 

generate potential solutions,  assess the merits of options, act, and 
evaluate the effectiveness of actions; 

3. define a personal position on issues while understanding the historical 
aspects of the positions and roles assumed by others; 

4. recognize and demonstrate that various issues may require an 
understanding of different positions, jobs, and personal roles 
depending on place, time, and context; 

5. base personal citizenship action on reasoned historical judgment with 
recognition of responsibility for self and others; and 

6. create new approaches to issues by incorporating history with other 
disciplines, including economics, geography, literature, the arts, 
science, and technology. 
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State of Alaska Website, Community Descriptions of McGrath, Takotna, Nikolai, and 
Telida 
 
Summer Trips to the Mountains. as told by Miska Deaphon, Transcribed and Translated 
by Betty Petruska, Edited by Ray Collins, Ray Collins. (Revised 2004) 
Dichinanek’hwt’ana, A History of the People of the Upper Kuskokwim Who Live in 
Nikolai and Telida, Alaska National History and Culture U.S. Department of the Interior 
Website. 
 
“THE GAMES” on the Alaska Native Knowledge Network 
(http://www.ankn.uaf.edu/curriculum/NativeGames/games.htm 
 
Todd Communications, Moose. Art Rodgers and  In the Company of Moose  by Victor 
Van Bullenborge 
 
Suggested reading materials: 

Deneki, An Alaskan Moose by William D. Berry 
Welcome the World of Moose by Diane Swanson (elementary) 
Moose by Anthony D. Fredricks – Our Wild World Series (upper level 
students) 
Moose – Cellania: a Collection of All Things Moose by Bill Solliker, Jr. and 
Walter Griggs, Jr. 
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Skills and Knowledge 

Source of Information Alaska Department of Fish and Game, (Stokes,1985) 

 
Working with Elders 

Students will: 

1. listen, participate and communicate respectfully with Elders who 
participate in the moose lessons. 

2. make journal entries of all topics discussed by Elders and all material 
covered in this unit. 

3. identify Athabascan values. 

 
Identify Traditional Hunting Places 

Students will: 

1. locate on regional maps, traditional boundaries, campsites, trails, 
rivers, hills and mountains, etc., that are traditional Upper Kuskokwim 
moose hunting areas. 

2. learn UK Athabascan names for all traditional boundaries, campsites, 
trails, rivers, hill and mountains, etc., that are traditional moose 
hunting areas.  
 

Study Family Clans and Associations 

Students will: 

1. Establish a personal knowledge base of the Upper Kuskokwim people 
and their traditional way of living.  

2. learn story of the first moose in the area. 
3. identify family clans and associations. 
4. understand hunting dynamics of clans and families. 
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Learn about the Moose Hunt 

Students will: 

1. learn the traditional tools and technology used to hunt moose. 
2. learn the current tools and technology used to hunt moose. 
3. research historical patterns of moose hunting and current regulated 

seasons. 
4. gain knowledge of how moose were historically chosen for harvest. 

Understand today’s regulations for moose harvest. 
5. learn hunting strategies that are dependent on the season, weather, 

terrain, time of day, etc. 
6. learn how to process the moose. 
7. learn how to care for and preserve the moose meat. 
8. understand the traditional ways of distributing, sharing, and bartering 

moose meat. 
 

Participate in Games and Story Telling 

Students will: 

1. learn ceremonial uses of the moose. 
2. share moose hunting stories. 
3. learn a traditional Native story concerning the moose. 
4. learn a Native game based on the moose and hunting procedures. 

 

Examine Moose Management Systems in the Region 

Students will 

1. examine moose management systems and options for the Upper 
Kuskokwim region. 
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Elders in the Classroom 

by Roby Littlefield 

All students can benefit from inter-generational contacts. In Alaska Native cultures, 
grandparents were held in high regard as they contributed to the community by passing 
on knowledge and skills. Children learned by listening to and watching Elders and often 
didn't realize they were in training. Bringing grandparents in to share personal knowledge 
when studying subjects like nutrition, customs, plants, biology, and history can benefit 
the entire class. 
 
To get started, first look to your class members. Send home a note or survey expressing 
your desire to include parents, grandparents, and Elders in your lessons. Get referrals for 
possible speakers from organizations that work with Natives and/or the Elderly. 
 
The way to ask Native American Elders for help is different from Western customs. 
Initial and subsequent contact should be subtle. Visit with them, allowing time for the 
conversation to wander. Allow for extended pauses, giving them time to think and decide. 
If their hearing is poor, sit on the side of their better ear and make sure your lips can be 
seen. Direct eye contact should be limited. Standing or sitting at an angle can increase an 
Elder's comfort level. Keep your questions basic and specific. 
 
Begin the request by telling a little story about your class and how the Elder could help. If 
you are not sure if the Elder is interested, hint strongly that you would like to have their 
help and ask if she or he knows of someone who might be willing to participate. Custom 
teaches that it is rude to give someone a frank "no" to a request for help, so you need to 
recognize that a noncommittal response might mean "no," or it might mean that the 
request is being considered. If at some point the Elder changes the subject more than once 
while you are explaining your request, you should be aware that she or he might be trying 
to say "no." Don't force a response; if it is clearly not a "yes," let it go, or suggest they 
can contact you after they've thought about it. 
 
It is important to ask before a meeting for permission to make audio or video recordings. 
Don't show up with the equipment; you may force consent and cause bad feelings. 
Permission to listen to or tape a story or lecture does not give you any right to rebroadcast 
or write the story with you as author. 
 
If an Elder has agreed to participate in a classroom, suggest an activity or topic outline so 
they know what you are expecting. Provide them with optional dates and the logistics. It 
is helpful to explain the routine, consequences for students' misbehavior, and possible 
options if problems come up during the lesson. It is your responsibility to ensure 
discipline is maintained. Be aware, however, that Elders generally do not support strict 
discipline in a public setting. Discuss how to make a smooth transition to help the Elder 
leave the class. Agree on some visual signs and ground rules. 
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When the Elder arrives, properly introduce her or him so the Elder understands your 
respect for them. The teacher should be alert for visual cues from the Elder during the 
visit and be prepared to give unspoken signals back. The teacher should stay in the room. 
 
Give the Elder a chance to use traditional discipline. Be prepared to move a child to sit by 
an adult who can role model how to listen respectfully. If you have problems with 
students degrading or ignoring an Elder, have a teacher's aide or adult Native quietly 
intervene. 
 
Most traditional stories are like a round, crocheted pot holder. The story teller goes round 
and round the subject until it all comes together and finally comes to the lesson or point. 
Be patient; allow the Elders to share their culture in their own way. Your students are 
learning how to listen. Students should refrain from interrupting to ask questions. There 
will be a proper time to ask questions. 
 
As a thank-you, Elders usually appreciate students and teacher letters, pictures, and story 
booklets, which are treasured and shown to friends and relatives. This may also 
encourage other Elders to participate in classroom projects.  
 
Sometimes you will find a resource person who is available for a wide variety of subjects 
and projects. If you use an Elder more than once, the school should provide some type of 
stipend in appreciation of the energy and knowledge the Elder is contributing. Be careful 
not to burn out your Elders. Whenever you make a request, be sure the Elder understands 
she is not obligated.  
 
Keep your lessons flexible in case the Elder can't come at the last minute. Once an Elder 
has agreed on a time to come into your classroom, avoid changing or postponing the visit. 
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The Story of the Upper Kuskokwim People and Moose Hunting 

Source of Information Alaska Department of Fish and Game, (Stokes, 1985) 

Illustrations Translated by Chief Seven Nikolai, Sr. 

 

 

Ch′iyedra′ nidizanh.  

Nizrune k′int′a. Mida′ nich′i nichoh. 

Big Bull Moose standing.  

It looks like a good one. It has big horns. 

History of the Moose 

Long ago, people found big caribou tracks in the snow near the foothills of Denali. The 

men tracked the animal during the daytime, and found it in the evening. It was a moose. 

They killed the moose with arrows, clubs and spears and brought part of the meat back to 

the camp. The people talked about eating the moose meat. An Elder ate part of the moose 

meat and when he did not get sick, the people ate the meat.      

 

More moose moved to the place the people camped so they started to hunt them. But, the 

people liked the caribou more than the moose so they hunted them for their food 

and clothes. Over the years, the caribou moved to new places so now people hunt the 

moose for food and clothes. 
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Nudinh dina ts′iyozra ye minh  ko′k′o′edikash. 

This man is canoeing on a lake. 

Hunting Tools 

Long ago, Elders think the people caught moose in caribou hide snares hung on trees 

during the winter. The moose walked through the brush on the trail and got caught in the 

caribou hide snare.  

 

The people hunted caribou, moose and sheep in the Denali foothills. After they killed the 

animals, they stretched raw caribou hides and moose hides over spruce roots to make a 

skin boat. They put the meat from the animals in the skin boat and paddled downriver to 

their winter place. 

 

Now, the people use rifles that have scopes and open sights for moose hunting. They use 

a rifle with a scope to find the moose and to shoot it when it is far away and a rifle with 

open sights to hunt during the dawn and the evening when the light is low and to shoot a 

moose when it is close by. 

 

The people go downriver in a small aluminum boat with a motor. The aluminum boat is 

easy to drive in the narrow creeks and the winding rivers. People carry an aluminum boat 

into the lakes. The people paddle and pole a wooden boat in shallow water and winding 

creeks when they don’t use a motor. They can carry more meat in a wooden boat than an 

aluminum boat. 
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Ch′iyedra′ chuh nidizanh ts′e′ ch′iyonh. 

Big bull moose is standing and eating. 

Moose Hunting Seasons 

Long ago, the people hunted a lot of moose during Bull Moose month and some moose 

during the other months. They took the fat bull moose and the cow moose with the good 

meat but did not hunt the thin cow moose, the pregnant cow moose or the cow moose 

with a new calf. 

 

The people tanned the thick bull moose hide to make shirts, pants and moccasins. 

They tanned the thin, summer cow moose hide to make babiche for snowshoes and thread 

for sewing clothes and tents. 
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Deyozre minh ko tagh nidizanh. 

Minh ko′ ch′iyonh k′int′a. Yugh hwneł′anh ts′e′ tagh nidizanh. 

Cow moose standing in lake water.  

It must be feeding. It is looking around. 

Hunting Moose in Open Water 

The people use boats to hunt for moose in the winding rivers and the narrow creeks. They 

hunt for moose in the early morning and the evening when the moose are moving the 

most. As the people go downriver, they look for moose tracks in the sandbars. The people 

find most moose standing on the shore or swimming in the water. They try to shoot the 

moose when it is away from the water because it is hard to butcher a moose when it is in 

the water. 

 

The people walk to the lakes and the swamps to hunt for moose. To find the moose, they 

look for tracks on the trail and for willows the moose eat and rub near the trail.  When the 

people find moose sign, they hide in the forest and wait for the moose to come to the 

edge of the water or to go into the water. The people wait until the moose leaves the 

water or moves toward them. Because the moose moves with the wind to its back, the 

people move downwind of the moose to shoot it.  

 

When the people see moose tracks along a lake, they take a canoe and paddle near the 

edge of the shoreline to see where the moose comes to the water so they can hunt it.  
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Ch′iyedra tish ko′ ghiyoł.  

Mida′ nich′i nichoh. Idiyats′ nichoh k′int′a 

Bull Moose walking on a hill.  

It has big horns. It looks like a big bull moose. 

Hunting Moose in the Fall 

During the fall, the people make a grunting sound to call a bull moose from the hills. The 

moose thinks the people are another bull moose and comes to find them. The people roll 

up a piece of birch bark to call through to make a louder sound.  

 

The people also scrape the brush or a tree with, an antler, birch bark, or a paddle, to bring 

in a bull moose. When the moose hear antlers scraping in the brush, he thinks it is a bull 

moose and comes to find him.  The people scrape a dry spruce tree to make a louder 

sound. 

 

When the people call the bull moose, the sound goes across the hills. The people do not 

call the moose a lot for they do not want to scare him. A moose who is scared stays 

hidden in the brush. After the people call to the moose or scrape the brush, they stop and 

listen for it. Some moose come in quickly while some moose come in slowly because 

they have to walk through a lot of hills to get to the people. 
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Deyozre tey′ nidizanh ts′e′ yugh hwneł′anh. 

Cow moose is standing in the snow and looking around. 

Hunting Moose in the Winter 

During the winter, the people hunt moose in the hills and shoot the moose they see while 

they are trapping in the forest. When the people find moose tracks, they look at the snow 

and the crust in the track to see its age. The people know where the moose is going by 

looking at the snow pushed ahead of the front track. If the tracks are new, the people use 

a snowmobile to circle the moose hiding in the forest so they can find it. 

 

Moose feed in places with a lot of brush and heavy snow so the people use snowshoes to 

hunt the moose. The people hunt downwind of the moose so the animal doesn’t know 

they are there. This is important for sound carries in the winter. Once they see the moose, 

some men drive the animal from the brush while more men wait at the edge of an 

opening and shoot the moose when it comes out. 
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Nilane dihwdi ghelo duhk′a. 

Meat hanging on a rack. 

Butchering the Moose 

Once the people shoot a moose, the older women help butcher and preserve the meat 

while the men and older boys carry the meat to the boat. When the people butcher the 

meat, they put it in the skin, on brush or on a tarp. They do not put it on the sand or near 

the abdominal cavity. In the winter, the people put the meat on brush or on a tarp so it is 

not lost under the snow. 

 

The people use a knife to cut into the neck so they can take off the head. They skin one 

side of the moose, cut off the legs and the backstrap meat. Next, the people roll the moose 

over on the skin or the brush. They pull out the intestines. They cut open the diaphragm 

and take out the lungs and the heart. They keep part of the intestines, the lungs, and the 

heart to eat. 

 

The people cut off the brisket and the sternum. They use a knife to take apart the ribs 

from the backbone. They use a knife to take apart the backbone from the neck and an axe 

to take apart the backbone from the tail. The people keep the kidneys and the liver and 

save the lower intestine for meat soup or potlatch. They cut the membrane fat away from 

the large intestine, pull the intestine out and roll it inside out. They take out the tripe from 

the small intestine and use it for cooking. 
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Noko′łonh ch′iko′o′eł nesh knwnets′. 

 Yada ghwla′ ik′o′ełnesh. 

Woman cooking by campfire. 

She is cooking something. 

The people cut off the nose, the lower jaw and the tongue from the moose. They use the 

meat from the head to make moosehead soup and the brain for tanning the hide. 

 

When the people take off the antlers, the nose and the tongue, they boil the head and feed 

it to the dogs. Moose hair takes worms away from dogs. 

 

It is hard to butcher a moose when it falls in the water. The men go into the water, cut the 

animal into large pieces and drag it to shore. They leave the skin on the moose to keep 

the meat clean. 
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Tetinye ts′ima hinendazo.  

Tetinye huzrunh k′idihut′a. 

Spruce trees in the back country. 

 Looks like good country. 

Packing out the Meat 

The men carry the big pieces of moose meat to the boats on the shore. When they have to 

walk a long ways, they break the meat into small pieces. They cut the legs into several 

pieces and cut the backbone, the ribs and the tailbone into small pieces. They take the 

antlers off the head. 

 

The men put the moose meat they cut up in packsacks or packboards so they can carry it 

to the boats. They also carry the meat on their shoulders. Because bears eat moose, the 

men carry rifles with them to keep them safe. 
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Duhk′a hihwdilt'a. 

Łit eyt hwts′inh hodindijut. 

Smoke house in use. 

You can see smoke coming out. 

Preserving the Meat 

The people preserve the moose meat in the field until they carry it out. They build a rack 

for the meat by the river or the place they kill the moose. Men hang the meat for one 

night to help it to dry and to keep if from going bad. If they are hunting in another place, 

they leave the meat to hang for more days. During wet weather, people cover the rack 

with brush or a tarp to keep the rain off the meat. 

 

The people preserve large pieces of meat by hanging and smoking it. The people use 

alder or cottonwood smoke to add flavor to the meat and to keep the insects away. 

Because hot days or rain make the meat bad, the people who do not have a freezer eat it 

as soon as possible. The bad meat is cooked and fed to the dogs. 

 

The people preserve the meat for a long time by cutting the meat into small pieces and 

drying it. The dry meat is eaten like jerky, boiled, or put into a soup or stew.  
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Notehna dina sritodihwł′anh. 

Two men are hunting. 

Sharing Moose with People 

Men who are good at hunting bring back moose to feed the people in the village. They 

give the meat to their families and to other people who do not hunt the moose. The people 

who do not hunt the moose share the meat with other people living inside and outside the 

village. 

 

People use the moose meat for potlatches held during Russian Orthodox holidays, 

baptisms and funerals. 

 

Because the people do not want to waste moose meat, the men who kill a moose share the 

meat with other families. When other men shoot a moose, they share it with the people 

who have given them meat before. 

 

The people share moose meat and fish among the villages. During the fall, people  

from Nikolai hunt moose meat and give it to the people living in Telida. The people from  

Telida catch Whitefish and send it to the people living in Nikolai. 
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Notehna dina sritodihwł′anh. 

Two men are hunting. 

The Upper Kuskokwim Language and the Moose Hunting Lessons 

The subsistence education lessons use the Upper Kuskokwim language to help describe 

the moose that people hunt in the Upper Kuskokwim, Interior Alaska as well as the 

moose hunting activities that take place in the region. 

 

 According to the Alaska Native Language Center: 

“Upper Kuskokwim is spoken in the villages of Nikolai, Telida and McGrath in the 

Upper Kuskokwim River drainage. Of a total population of about 160 people, about 40 

still speak the language. Raymond Collins began linguistic work at Nikolai in 1964, when 

he established a practical orthography. Since then he has worked with Betty Petruska to 

produce many small booklets and a school dictionary for use in the bilingual program 

(Alaska Native Language Center Website, University of Alaska Fairbanks).” 

 

The preface provides teachers with examples of how the Upper Kuskokwim language can 

be used to describe moose and moose hunting activities. The examples include:   

Upper Kuskokwim Words Which Describe the Moose (One). 

Upper Kuskokwim Words Which Describe the Moose (Two). 

How the People Started to Hunt Moose, 

A Story Translated in the Upper Kuskokwim Language 

Steven Nikolai Sr., Telida Village provided the language translations for the materials in 

the preface. 
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Upper Kuskokwim (Denaki′) Translation of  

How the People Started to Hunt Moose.  

The people find a moose. 

Denak′i 

Nidadonh hwt′onh dihudiyok ts′e′. Dina′ena ghelhe midzish chuh k′i hwtał′anh łohn. 

Yongi Denaze hw hondogh hwla. Hey k′i k′o′edidat łonh. Noytazonh hwye′ił heytał′anh 

łonh. Eyt hwye′ił midzish ghela′ ts′e′ heyk′a′elnech. Ts′e′ heydałyok łonh. Heyildon′ łonh 

nohła yo. Dineje Til′ey ts′e′ dihugeťa łonh. Todeł ts′e′ dint′a ye lage hiyiłne ts′e′ hey 

hwnh dohdighidino łonh. Tseł k′inh ghelhe′ yildon′ gheyon′ łonh. Do′enel ts′e′. Eyt 

hwts′inh dineje hitazyon′  łonh. 

English 

Long ago, people found big caribou tracks in the snow near the foothills of Denali. The 

men tracked the animal during the daytime, and found it in the evening. It was a moose. 

They killed the moose with arrows, clubs and spears and brought part of the meat back to 

the camp. The people talked about eating the moose meat. An Elder ate part of the moose 

meat and when he did not get sick, the people ate the meat.         
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The people start to hunt moose. 

Denaki′ 

Eyt hwts′inh łonh dineje łonh ts′e′ dihudiyok. Midzish yan′ himił yaghile dihigh′in eyde 

yan′ dihił′anh łonh. Deloye ił mama it hiyeł′anh ts′ihighnet. Kodet in dineje yan′ 

hwhidetła midzish kwl ts′e′ dihudiyok dihigh′in. 

English 

More moose moved to the place the people camped so they started to hunt them. But, the 

people liked the caribou more than the moose so they hunted them for their food and 

clothes. Over the years, the caribou moved to new places so now people hunt the moose 

for food and clothes. 

 

  



 xlii

Moose in Alaska 

 

Photo courtesy of Gary Lackie 

Description (Hunt Alaska, 44) 

Moose have course hair, long legs, and a drooping nose. The color of their course hair 

ranges from golden brown to almost black, depending upon the season and the age of the 

animal. They display a dewlap or crop of hair-covered skin under their throats. Male 

(bull) moose are known for their large antlers, which are shed every year following the 

rut. Large antlered bulls are found throughout Alaska. Moose occasionally produce large 

antlers when they are 6 or 7 years old, with the largest antlers grown at approximately 8 

to 12 years of age. Bulls in prime condition weigh from 1,200 to 1,600 pounds and may 

live up to 16 years. Adult females (cows) weigh 800 to 1,300 pounds.  

Habitat 

Moose are found throughout most of Alaska except on the Aleutian Islands, but they are 

most commonly found in southcentral and interior Alaska. Moose occur in a variety of 

habitats from the open tundra of the Seward Peninsula and Arctic plains to the birch 

forests of southcentral to the rain forests of southeast. Moose seldom inhabit mountainous 
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areas above 5,000 feet. Most moose make seasonal movements to calving, rutting, and 

wintering areas. They travel anywhere from a few miles to as many as 80 miles during 

these moves. However, some moose are year-round residents of one area and may live 

and die within a 5 square mile area.  

Moose eat forbs, grasses, sedges and leaves of broadleaf trees and shrubs during the 

summer months from leaf-out in May until September. Moose are commonly seen in 

open meadows and ponds during the summer, feeding on aquatic plants. At some point in 

late August or early September, moose begin changing their diet to include woody 

browse of willow, aspen, poplar, birch and alder. In early winter, moose can be found 

near their rutting areas feeding on low shrubs, like diamond-leaf willow, which become 

snow covered later in the winter. As snow accumulates, moose are forced to lower 

elevations and feed on tall shrub habitat, like the tall felt-leaf willow type, along rivers 

and creeks. Lowland burns with sapling aspen and birch are also used in winter.  

Behavior 

Moose are solitary animals with a good sense of smell, sight, and hearing to protect them 

from natural predators. Moose breed in September and early October. Bulls commonly 

compete for cows by jousting. By late October, bulls have exhausted their summer 

accumulation of fat and tend to stay near their rutting areas for one to two months after 

breeding. Bulls generally shed their antlers in December or January.  
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Moose Hunting Story 

“Then the people who were shooting up there came back alone (without any game). They 

had caught some moose, too. They killed three moose up there. The people who had went 

across there camped up above instead (of carrying the game back to the camp). In the 

morning we moved up to that place also. It is the place that looks like a line of spruce 

along the riverbank. They were going to make a skin boat, so they moved to where the 

skin boat would be made and began staying there. They packed all the meat to that one 

place. They made a big meat rack for it. They cut it up and hung it there. Meanwhile they 

continued hunting both ways. They killed sheep there and caribou also behind there. Up 

the Post River they caught two more moose and then they had five moose. 

After they packed those in and they decided to make a skin boat. In preparation they had 

cut rope and also a bunch of rawhide. Besides that they also got the skin boat poles and 

the ones that would become ribs all at one time. After they brought the poles back there 

and they sewed the moose skins together. Then they laid down the poles that would be 

the backbone (keel). They could tell how long they should be by laying them next to the 

skins. Then they placed the ribs by it and tied them in place with rawhide. As they had no 

nails they tied the skin boat frame together with rawhide. They made two skin boats. 

They stayed there for some time while the meat was drying. Finally they put the skin 

boats in the water and put in them whatever they had. They all took off at the same time 

next to each other. They left from there heading downriver. The dogs were smart too: 

they knew what the people were doing. When people left they knew from the way the 

water is flowing to go downriver above the ridge on top. From there they went around 
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and they came down to the mouth of the river (the cut bank and ridge along the river 

forced the dogs to climb up on top and go behind the ridge and then come back to the 

river). They came down in the skin boats and arrived at a place just above the mouth 

ahead of them. After some time all of the dogs finally came up to us there. There are sand 

bars around there and the dogs would go along on the shore near the people who were 

going downriver in the skin boats. As they did that they camped here and there.” 

(Summer Trips to the Mountains, told by Miska Deaphon)  


